GEN Al IN ACADEMIC CHINESE WRITING FOR NATIVE SPEAKERS 1

Generative Al in Academic Chinese Writing for Native speakers:

A Case Study of ChatGPT and Ernie Bot

Su Yuan?, Qiyao Ma? and Ka Ching Chau 3
Center for Language Education, The Hong Kong University of Science and Technology
’Global China Studies (Undergraduate student), The Hong Kong University of Science and Technology

3Global China Studies (Undergraduate student), The Hong Kong University of Science and Technology

Author Note

Su Yuan https://orcid.org/0000-0002-2547-9359

We have no conflict of interest to disclose.
Correspondence concerning this article should be addressed to Su Yuan, The Hong Kong

University of Science and Technology. Email: suyuan1122@gmail.com



https://orcid.org/0000-0002-2547-9359
mailto:suyuan1122@gmail.com

GEN Al IN ACADEMIC CHINESE WRITING FOR NATIVE SPEAKERS 2

The integration of Generative Artificial Intelligence (GenAl) has significantly transformed
language teaching and learning. Since the introduction of ChatGPT in November 2022, academic
writing has experienced notable changes, leading to varied institutional responses. While some
institutions have restricted the use of GenAl, many students have adopted it as a writing assistant in
their coursework. This reality necessitates examining how GenAl can be effectively integrated into

education rather than simply restricted.

This study examines GenAl’s role in an academic Chinese writing education for native
Chinese speakers® at a Hong Kong university. Academic Chinese, characterized by its formal tone,
precise vocabulary, and intricate sentence constructions, presents distinct challenges for both
learners and educators. Through systematic evaluation of GenAl tools across various aspects of
academic Chinese writing, this study identifies opportunities and challenges for effective GenAl
integration in this educational context.

Literature Review
GenAl in Language Education and Academic Writing

The integration of GenAl into education has expanded rapidly in recent years. Research has
shown that GenAl are increasingly used to support teaching and learning because of its capacity to
process natural language, personalize responses, and operate interactively (Aktay & Uzunoglu, 2023;
Baidoo-Anu & Owusu Ansah, 2023; Giannakos et al., 2025; Tlili et al., 2023). GenAl have been
incorporated into a range of instructional settings, where it is reported to assist with content
delivery, provide individualized guidance, and help students engage more actively with course
materials (Noroozi et al., 2024; Faisal Rashid et al., 2024).

Within this broader trend, GenAl has gained particular attention in the field of language
education. Studies highlight its potential as an adaptive learning aid, as its adaptive and interactive

features can foster personalized learning, improve writing skills, and enhance student engagement

! The course involved in this study is designed for native Chinese-speaking students, regardless of
whether they speak Mandarin or Cantonese.
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(Jeon & Lee, 2023; Jeon, Lee, & Choi, 2024; Law, 2024). Because of its dialogic interface, ChatGPT can
simulate conversational interaction, generate alternative expressions, and offer instant feedback on
learners’ writing. Hong (2023) further points out that ChatGPT brings together the functions of
common tools such as Grammarly, Google Translate, and Wikipedia, giving learners faster access to
feedback and explanations. Rather than replacing teachers, it expands assisted learning by providing
more immediate and interactive support than earlier technologies (Hong, 2023). Building on this
wider shift in language education, researchers have increasingly focused on academic writing. In this
area, GenAl is commonly discussed as a writing assistant that can support various stages of the
writing process. Empirical studies report that tools such as ChatGPT are used for generating
preliminary drafts, brainstorming arguments, organizing ideas, and summarizing academic sources
(Dénmez et al., 2023; Imran & Almusharraf, 2023; Malik et al., 2023). Overall, the literature suggests
that GenAl serves as an effective and accessible tool in language education and academic writing,
helping learners engage more interactively, receive personalized feedback, and manage key stages
of the writing process more effectively.
GenAl in Chinese Writing Context

Research on academic Chinese writing has primarily focused on teaching Chinese as a second
language to international students, addressing topics including curriculum design, writing needs,
discourse analysis and peer feedback (Li et al., 2020; L et al., 2022; Shu, 2025). Studies specifically
researching native Chinese speakers’ academic writing remain limited, with only sporadic discussions
such as Kong and Li (2017), which analyzed vocabulary selection patterns among students from
different majors. Recent studies have begun to explore GenAl applications in Chinese writing
contexts, though research specifically addressing academic writing remains limited. Existing
empirical studies focus primarily on business writing and creative writing, offering indirect insights
for academic writing applications.

Du et al. (2025) examined GenAl’s application within a Chinese writing course, concluding

that its integration had positive effects and received generally positive student evaluations. The
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study also found that using GenAl was helpful for document generation but limited in analyzing
complex grammatical issues. While this research provides valuable empirical support for the positive
potential of GenAl in Chinese writing classroom, as business Chinese and academic Chinese are
distinct genres, there remains a persistent gap concerning the effectiveness of GenAl in academic
Chinese writing.

Liang (2025) shares methodological commonalities with our research by employing a case
study approach to examine GenAl applications in the Chinese writing context. However, the study

focuses on the “Erya (B J#)” system, a CUHK-developed GenAl platform specifically designed for

Chinese writing assistance, to analyze its differences from conventional Al, rather than
comprehensively evaluating GenAl’s overall utility. Moreover, Liang’s testing framework emphasizes
creative writing instead of academic writing. Liang’s findings suggest that the Erya system’s
responses remain largely extensions of conventional Al answers, indicating no substantial change in
core functionality. This observation reinforces the continued relevance and necessity of our
research, which provides a comprehensive examination of GenAl’s role specifically in academic
writing.
Challenges and Limitations of GenAl in Academic Writing

The literature reviewed in the preceding sections reveals significant challenges and
limitations when implementing GenAl in academic writing contexts. Imran and Almusharraf (2023)
contend that ChatGPT lacks access to the most current information and references, whereas human
writers can draw upon a broader knowledge base and insights derived from their expertise. Chen
and Gong (2025) highlighted that GenAl may generate non-existent or unverified articles in response
to writers’ requests. Additionally, implementation in educational settings shows that GenAl fails to
analyze complex grammatical issues, which presents significant limitations for academic writing
contexts that require sophisticated understanding of grammatical structures and linguistic nuances.
The literature emphasizes that GenAl cannot replicate the diverse skill set and knowledge base of a

human writer, nor should it replace human creativity and expertise.
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Beyond these technical and pedagogical limitations, practical challenges and ethical
concerns include issues such as academic dishonesty, educational inequality, data accuracy, and
plagiarism-related issues (Law, 2024; Zhao et al., 2025). These multifaceted challenges underscore
the complexity of integrating GenAl into the teaching and learning of academic writing.

Research Gaps and Research Questions

Despite extensive discourse on the benefits and limitations of GenAl, there is limited
research on integrating GenAl into Chinese-language academic writing instruction. While some
gualitative studies have explored GenAl’s role in supporting Chinese students’ English academic
writing (Hongxia & Razali, 2025; Song & Song, 2023), research specifically addressing Chinese-
language academic writing for native speakers remains largely absent. Given that numerous studies
and discussions have predominantly focused on the English context and non-academic aspects,

there is a notable gap in exploring GenAl’s application in academic Chinese education.

Beyond the linguistic scope, current studies provide limited practical guidance on GenAl
integration, remaining largely theoretical without concrete implementation examples. The few
studies with practical applications focus on business or creative writing contexts rather than
academic writing. These gaps highlight the need for research that addresses practical GenAl
applications in academic Chinese writing for native speakers, with emphasis on implementation
examples and pedagogical strategies. Additionally, existing studies typically examine single GenAl

platforms, leaving open the question of whether different tools perform consistently in this context.

This study aims to bridge this gap by examining GenAl’s application in academic Chinese
writing for native speakers, addressing three research questions: (1) How do different GenAl tools
compare in assisting with academic Chinese writing tasks? (2) What are the capabilities and
limitations of GenAl in assisting with content, structure, and language use in academic Chinese

writing? (3) What pedagogical implications emerge from these findings for teaching academic
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Chinese? By addressing these questions, this study contributes to understanding GenAl’s role in

academic Chinese writing education and provides concrete guidance for educators and students.
Methodology

Background

The initial material of the research largely originated from the development of course
materials for a course titled “Chinese Communication Skills for Humanities & Social Science Studies”.
The course is offered to undergraduate students majoring in Global China Studies by the Center for
Language Education at the Hong Kong University of Science and Technology. All students are native
Chinese (Mandarin or Cantonese or both) speakers. In the process of developing new teaching
materials, the focus has been on integrating GenAl tools into the learning process. This integration
aims to empower students to effectively use technology to improve their academic Chinese writing
skills, with a specific emphasis on title formulation, introduction, and literature review sections of
academic papers.

To provide context for our evaluation criteria, it is important to note how student writing is
assessed in the course. In this assignment, students’ writing is evaluated across three aspects:
content, structure, and language. Specifically, the evaluation of content focuses on the clarity of the
writing topic with a well-defined background introduction, the appropriateness and richness of cited
literature, and the adequacy of summarization, analysis, and evaluation of the literature to establish
relevant connections between past literature and the student’s research. For structure, the
assessment considers the clarity and suitability of the overall writing organization, the logical
coherence of sentences and paragraphs, and the accurate and consistent provision of source
citations. In terms of language, the assessment examines writing fluency, the conciseness and
accuracy of word and sentence usage, and adherence to academic conventions in language.
Throughout the development of new course materials integrating GenAl, our focus has been on how

GenAl tools can assist students in improving their writing performance in these three aspects.
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Research Design

This study employs a qualitative exploratory case study approach to examine GenAl tool
performance across different academic Chinese writing tasks. The case is defined as the integration
of GenAl tools in an undergraduate academic Chinese writing course. Following Yin’s (2018)
emphasis on bounding the case, this study establishes boundaries across several dimensions:
temporally, student writing samples were drawn from Fall 2022 and 2023; institutionally, the case is
situated within the Center for Language Education at the Hong Kong University of Science and
Technology; technologically, the study examines ChatGPT 3.5 and Ernie Bot 3.5; and in terms of task
scope, the focus is limited to title formulation, introduction, and literature review sections of
academic papers. Within this bounded case, the unit of analysis is GenAl tool performance across
different prompts and writing tasks. Performance is evaluated using three criteria derived from

course objectives: content, structure, and language use.

Research Tools

ChatGPT, developed by OpenAl, is proficient in producing human-like text responses, while
Ernie Bot, known as “Wenxin yiyan (3[>—5)” in the Chinese community, and created by Baidu,
offers similar capabilities but is particularly focused on generating text in Chinese. At the time of our
investigation, version 3.5 was the most advanced freely available version for both ChatGPT and Ernie
Bot. The intentional decision to use the free versions of these tools was made to enhance
accessibility, as we aimed to provide broad access for educators and learners, thereby promoting

their effective engagement with these technologies.

Sampling and Data Sources
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Stage 1: Sample Preparation

Select and anonymize student writing samples
+ Introduction: 7 assignments
+ Literature review: 6 assignments

» Title: example titles from online course discussions

!

Stage 2: Prompt Development

Develop 51 initial prompts based on course assessment rubrics

(title formulation, introduction writing, literature review writing)

!

Stage 3: Data Collection

Input sample sections + prompts to GenAl platforms

[ ChatGPT 3.5 ] [ Ernie Bot 3.5 ]

Collect Al responses — Use follow-up prompts — Document in Word files

|

Stage 4: Data Analysis

Independent evaluation — Team discussion — Consensus building

Figure 1. Overview of sampling, data collection, and data analysis process

This study involves two types of materials: student writing samples as input materials and Al-
generated responses as the primary data for analysis. An overview of the research design is
presented in Figure 1. Student writing samples were drawn from 13 assignments submitted during
Fall 2022 and 2023 in the academic Chinese writing course, representing diverse humanities and
social science disciplines including education, communication, politics, economics, psychology, and
sociology. All samples came from undergraduate students in the Global China Studies program,
primarily second-year students taking this required course. The first author, who had taught this

course for several years and provided written feedback on student assignments, selected samples
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through purposive sampling based on their representation of typical weaknesses that students
commonly exhibit in academic Chinese writing. Drawing on recurring patterns observed in written
feedback over the years, the first author identified these weaknesses across three dimensions:
content (e.g., insufficient evidence and lack of critical engagement with sources), structure (e.g.,
unclear thesis statements and weak logical transitions), and language (e.g., inappropriate register
and grammatical errors). Prior to use, all identifying information was removed from the samples to

ensure anonymity.

The primary data for analysis consisted of Al-generated responses. For introduction and
literature review tasks, the first author selected relevant sections from the student samples — 7
assignments for introduction writing and 6 for literature review writing — rather than providing
complete essays. For title formulation tasks, the authors selected from a pool of example titles
collected from online course discussions. These titles were drawn from a pre-instruction activity in
which students proposed potential research topics and titles before receiving formal guidance on
title formulation. As such, they reflected students’ initial attempts and common issues in academic
title writing, making them more suitable for examining Al’s pedagogical potential than the refined
titles appearing in completed assignments. A total of 51 initial prompts were developed, addressing
three academic writing tasks: title formulation, introduction writing, and literature review writing. In
addition to these initial prompts, follow-up prompts were used to probe Al responses further; these
varied according to the specific sample and output and were not tracked numerically. Valuable

findings from Al responses were documented for analysis.

Data Collection and Implementation Process

Data collection followed an iterative, collaborative process involving all three authors. First,
the research team identified common tasks and evaluation focuses based on course assessment
rubrics, covering three dimensions: content, structure, and language use (see Appendix A). Second,

using the samples, the authors conducted testing on the two GenAl platforms. One author tested
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Ernie Bot, another author tested ChatGPT, and the first author tested both. While working from
shared tasks and evaluation focuses, each author developed and refined their own prompts during
the testing process. Prompts were iteratively adjusted based on Al responses to explore what types
of questions yielded useful outputs. Third, Al responses and valuable findings were documented in
Word Files and each team member wrote detailed performance reports recording observations

about the utility, accuracy, and actionability of the responses.

Data Analysis

The study employed comparative qualitative analysis to examine Al-generated responses.
Each team member first independently evaluated Al responses against three course-derived criteria:
content, structure, and language use. For general prompts, responses were examined across all
three aspects; for aspect-specific prompts, only the relevant criterion was evaluated. Evaluations
focused on the practical utility of the responses, the accuracy of suggested modifications, and the

actionability of feedback for student learning.

The team then engaged in collaborative analysis, comparing observations and discussing
patterns across different prompts and writing tasks. This process also involved comparing responses
between ChatGPT and Ernie Bot for identical prompts to identify similarities and differences in tool
performance. When divergent interpretations emerged, the team conducted additional tests and
discussions until consensus was reached. Through this iterative collaborative process, common
patterns were synthesized to draw overall conclusions about GenAl performance in academic

Chinese writing contexts.

Ethical Considerations

This study analyzed Al-generated outputs rather than human participant data. The student
writing samples served solely as input materials for testing GenAl tools and were not themselves

subjects of analysis. All samples were anonymized by the first author prior to use, with names and
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identifying information removed. Only selected sentences or paragraphs were used as part of the

prompts, rather than complete essays.

Findings
This section presents the key findings from our investigation into GenAl tools’ role in
academic Chinese writing. We begin by comparing the two GenAl tools used in this study (4.1),
followed by an analysis of how these tools perform in three critical aspects of academic Chinese

writing, including content, structure, and language use (4.2—4.4).

Comparison of Two Models
Through comparative testing of ChatGPT and Ernie Bot, we observed that while there are
differences in the specific content generated by each tool, their overall performance on the

academic Chinese writing tasks tested in this study was generally comparable.

First, by posing identical questions to both platforms simultaneously, we found that both
GenAl tools produced similar responses. For example, when requesting revisions to a draft, although
the specific modifications suggested by each platform differed, the general direction of the revisions

and the outcomes were consistent.

Original texts:

i

fEEERIAAAE » MYIEEAESE SR Z IR 1 R S My (R > 2021

4

) o {EIEPESES » THIRERYIHAETE. ... (English translation: From a global perspective, museums
ushered in historic shift after the Second World War (Chen, 2021). At this stage, the function of

museums changed from......)

(1) Revision by Ernie Bot :
E B R FURE R - WPEES 4 T ERYE S (BRFEE - 2021) - E—FEEs -

THYIEETE...... (English translation: Since the Second World War globally, museums happened
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to have tremendous transformation/underwent tremendous transformation (Chen, 2021).

This stage, museums changed from......)

(2) Revision by ChatGPT :
EEERAAAE - HYIREAE S R I FORE AR LERE T SRRy (PR
2021) - fEiE—HFHA » HIEEAYIHRETE. ..... (English translation: From a global perspective,
museums experienced historic transformation after the Second World War (Chen, 2021).

During this period, the function of museums changed from......)

A comparative analysis reveals three key patterns. First, despite different wording, both
modifications maintain similar meanings and structural functions. Although the tools made different
changes to the first sentence, including varying placement of the temporal adverbial, the sentence
functionality remains intact. Both platforms replaced “3lI7k” (usher) with more objective
alternatives - Ernie Bot used “2£4:” (happen) and ChatGPT used “4%f2” (experienced). This
substitution eliminates the positive, proactive connotations of “lI=&” in favor of neutral, objective
terms better suited for academic discourse. Second, both platforms identically modified “§#5%”
(shift) to “&5 %" (transformation). While these synonyms both signify transition, “6#&5” is more
formal and grandiose, reflecting GenAl’s tendency to favor elevated terminology in academic
contexts. Third, regarding “1EILFEES” (at this stage), both platforms demonstrated consistent
preferences despite slight variations: Ernie Bot used “i2 —[&ES” (this stage) while ChatGPT chose “
12 —HFHRP” (this period). Though “fEIE” is more formal than “i2—"2, both being acceptable in
academic discourse, both platforms favored “7=—", revealing a systematic preference for less
formal alternatives and potentially higher frequency in training data. This pattern underscores

broader agreement between platforms regarding both modification location and editorial direction.

2 «tt” is a more formal morpheme derived from Classical Chinese, while “3” is a more modern
colloquial morpheme in contemporary Chinese.
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Secondly, both GenAl platforms demonstrate similar capabilities and limitations in handling
academic writing tasks. Both platforms can modify students’ writing by employing standardized
academic Chinese, providing systematic suggestions for academic writing standards (see Appendix B,
Example 1), and ensure grammaticality, such as verb-object phrase collocations, shown as in

example 3 and 4.

Original text:

(English Version: ...achieving the modernization of education is an important goal of our

country at present, by increasing the population receiving education and the years of education...)

(3) Revision by Ernie Bot:

------ Wt T BERALFREAER S EAEE R - 5 EESEINZE8E A0
MR ZHEFFR. ...

(English translation: ...clarified that the modernization of education is an important
goal for current national development, aimed at increasing the educated population and

extending the years of education...)

(4) Revision by ChatGPT:

------ FRAEFHEACEREERVEENEE > SR nzEE \OTERZH

(English translation: ... achieving the modernization of education is an important goal
for our country at present, through increasing the population receiving education and

extending the years of education...)
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In the original sentence, the author used “¥&/l1” (increase) as the verb of both “ A\ [1”
(population) and ““E[R” (years). Compared with “¥ INZEFR” (increase years), which is not wrong, “
JEKHF[R” (extend years) is a more accurate and common expression in standard Chinese. This

example shows that both GenAl platforms can enhance the grammatical level to a more precise and

native standard in a similar, if not identical way.

However, both tools share common limitations: they tend to offer general rather than
targeted corrections (see Appendix B, Example 2), cannot separately identify modified sections
within revised text, and occasionally fail to generate responses, requiring multiple inputs to achieve
optimal results. These specific advantages and disadvantages are described in detail in the analysis in
the following subsections. Here, we aim to demonstrate that the convergence of functional
characteristics and performance reflects the similarity between the two GenAl platforms, thereby

validating the feasibility of using them for research in this study.

Occasionally, the two GenAl tools perform differently in fulfilling specific tasks. One tool may
provide valuable assistance while the other may not, though this occurs sporadically without
consistent patterns. At times ChatGPT provides satisfactory responses while Ernie Bot does not, and
vice versa. Moreover, the quality of responses varies considerably on both platforms; differing
results between tests do not indicate fundamental differences in GenAl capabilities, as variation may
stem from multiple factors. Therefore, throughout this study, we utilize both GenAl tools without
specifying which is being referenced, based on our observation that their overall performance is
generally comparable. In conclusion, both tools demonstrate similar capabilities and comparable

limitations in assisting with academic Chinese writing.

Subsections 4.2—4.4 examine three aspects of the assignment rubrics: content, structure,
and language in academic Chinese writing. While these dimensions are analyzed separately, their

interdependence is acknowledged throughout the analysis. Unless otherwise noted, the findings
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reported in Sections 4.2—4.4 apply to both ChatGPT and Ernie Bot, consistent with the overall

similarity established in Section 4.1.

GenAl and The Content of Academic Chinese Writing
Regarding content, our study reveals that GenAl is proficient in generating ideas and
validating arguments in academic Chinese writing. However, it falls short in areas such as citation

and logical coherence checking.

We found that GenAl can effectively generate outlines for introductions and literature
reviews based on specific titles and research questions. Presented in bullet-point format, the
generated outlines adhere to conventional academic structure: introduction, thematic body
sections, methodology and discussion. For instance, Appendix B, Example 3 demonstrates clear
logical progression from background introduction (rural left-behind children’s health issues) to
specific problems (physical and psychological health concerns), then to a discussion of existing
policies and potential solutions, and finally to an identification of limitations in previous studies. This
functionality benefits students during the ideation stage, particularly beginners unfamiliar with

academic writing structure

In addition to brainstorming ideas at the drafting stage, GenAl can also evaluate whether
writing meets the standards of academic writing, although its feedback remains limited. For
example, when we input a paragraph and request comments on the content and logical structure, it
evaluates the content in terms of references and logic. We observed that GenAl can effectively
validate arguments when they are supported by sufficient data and research evidence. For weaker
arguments, GenAl consistently offers guidance on incorporating appropriate citations from relevant
literature to strengthen the credibility of the argument and ensure the literature review remains
current (see Appendix B, Example 2). This feedback is helpful for students who are at the beginner

level of academic writing to double-check whether their arguments are supported by adequate
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research. However, GenAl lacks reliability in citing and validating literature sources, so students

should verify the accuracy of their references independently.

Apart from reference checking, the test results suggest that GenAl cannot effectively identify
the logical coherence of the content, even when we ask follow-up questions or ask it to double-

check. For example, the following is a paragraph from a student assignment:

(5) S AR B T - Wi TARIERAAER - ARSI E

b > SROIREHEYIEE I 45 S R AS R R S SUE » A TTATH A EGUE
ARAKR A -

(English translation: The Palace Museum has been promoting its cultural heritage
through various means, such as launching an official website, developing mobile applications,
and utilizing Weibo hashtags. This demonstrates that museums today should integrate
multimedia technology with traditional culture, employing diverse and innovative approaches to

integrate traditional culture into everyday life.)

The logical flaw in the original text is that while the Palace Museum has conducted these
promotions, this does not necessarily mean that other museums should follow. The correct logic
should be that the Palace Museum has achieved certain results through these promotions, which
demonstrates that this approach is effective and can serve as a reference for other museums, rather
than suggesting that all other museums should adopt the same approach. However, during our
testing, GenAl responded that “There are no obvious logical errors; the overall reasoning holds”,
which reveals that it is unable to detect this logic error. Since it cannot provide learners with
appropriate responses for academic writing in this context, students are encouraged to cultivate

their own logical reasoning and writing skills.
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In summary, GenAl serves as a valuable supplementary tool for formulating preliminary
drafts and validating arguments in academic Chinese writing. However, it faces challenges in
recognizing logical coherence and evaluating source credibility, which means that learners need

appropriate guidelines when using these tools.

GenAl and the structure of academic Chinese writing

To explore how GenAl can assist with the structure of academic Chinese writing, we
conducted targeted inquiries using the collected student writing samples. Our findings indicate that
GenAl can provide valuable responses regarding organization within paragraphs, such as suggesting
transitional sentences and identifying topic sentences for specific paragraphs. For instance, GenAl
can recognize relationships between statements and use appropriate conjunctions to enhance the

coherence of the text. An example of this is the following sentence®:

(6) TEBUFTRMRE i< HECR - spEfE RAARAE - BASERE—HEA T

EREE > BT 2 EHNREEARKY - il ERAARE

B R AR s i N A2 R AT AT A= FE R R -

(English translation: The Chinese government actively implements various policies,
including popularizing basic education, expanding higher education, and increasing the scale of
vocational education, with the aim of raising the education level of the entire society. This, in
turn, is intended to enhance people's income capacity, increase consumption expenditure, and

gradually narrow the wealth gap and the urban-rural divide.)

The original sentences were simply coordinated. By adding conjunctions such as “ 5 1£”

(aims to) and “#E[f” (furthermore), GenAl clarified the relationships between the sentences,

3 Underlined text denotes GenAl’s additions; strikethrough indicates GenAl's deletions. Unmarked
text is original.
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making the text more cohesive. Another example involves the integration of cultural phenomena

into everyday communication:

(7) s R ASRAEa S - (EERE N S RAEFER e TR E - BB E %

SR 57 - it e AR 2RI > B b A R R B IR AT
(B3R5 - fERESRERIRT - TIRE i

(English translation: Integrating this “Sang culture®” into memes has allowed it to spread
rapidly among the post-90s youth, becoming a part of their daily communication. However, Sang
culture is not merely a simple phenomenon of popular culture. In the eyes of businesses, it is

also a gold mine.)

After introducing transitional phrases such as ““f H&&..... 58 & (not merely... is also...)”, the

connection between “culture” and “business” becomes more natural, enhancing the flow of ideas.

Despite their proficiency in assisting with micro-level structural elements within academic
Chinese writing, both ChatGPT and Ernie Bot showed limited capacity for broader structural
coherence. Our inquiries revealed that when dealing with texts spanning multiple paragraphs, GenAl
struggled to detect whether subsequent paragraphs maintained logical connections with the
preceding ones, offering limited insights into overall coherence. This indicates that while GenAl can
assist with certain structural elements, particularly within short text segments, there are still

challenges in ensuring comprehensive coherence across larger texts.

GenAl and the language use of academic Chinese writing
In terms of language use, our primary focus was on enhancing students’ proficiency in

grammar, punctuation, and vocabulary choices in academic Chinese writing. Through various

* The term “Sang culture” can be translated as “defeatist culture” in English. It refers to a trend
among young people that promotes a negative or pessimistic attitude toward various aspects of life.
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guestion types and topics, we aimed to determine whether GenAl could facilitate deeper
understanding and improved practice of language use in academic writing among students. Our
preliminary findings suggest some initial conclusions regarding the formulation of questions and the

effectiveness of the responses.

Initially, we observed that how questions were posed significantly impacted the results. For
instance, when we directly asked GenAl for comments on language use, the responses were often
overly general, simply repeating the course evaluation criteria, instead of giving further suggestions,
(see Appendix B, Example 1). Even when we asked GenAl to evaluate specific written content such as
students’literature reviews, across approximately 20 attempts, the majority of GenAl’s responses
exhibited significant similarity, offering only superficial, detail-lacking suggestions regarding
grammar and vocabulary and couldn't facilitate substantive modifications (see Appendix B, Example

4).

In contrast, we found that adjusting our questioning strategy to include specific elements,
such as the appropriateness of paragraph structure and the suitability of word choice, led to
significantly more accurate and insightful GenAl responses. Another effective method involves
inputting existing introductions or literature review paragraphs into GenAl for editing. In these cases,
GenAl often transformed the original text into a grammatically correct, academic, and fluent version
(see Appendix B, Example 5). While these modifications are highly beneficial, students must still play
an active role by independently identifying which sections GenAl altered and critically evaluating its
suggestions. Therefore, effective prompt types are those that require students to engage in critical

thinking, rather than allowing GenAl to replace their original thought processes.

To further analyze the modifications made by GenAl, we examined its efficiency in revising
academic Chinese writing. Our study focused on introductions and literature reviews across various

disciplines, such as economics and cultural studies. We found that GenAl effectively enhances
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academic writing by improving fluency, correcting typographical errors, using more sophisticated
vocabulary, and enhancing the logical coherence of arguments. However, when tasked with editing
drafts, GenAl produced revised texts without automatically identifying modifications, requiring
students to manually compare original and revised versions to identify what changed. While GenAl
can highlight changes when specifically prompted, by default it does not annotate revisions. This lack
of automatic transparency presents a notable limitation, as it may reduce students’ motivation to
improve their writing skills. Additionally, our attempts revealed that providing complete paragraphs
rather than just 2-3 sentences can help improve the accuracy of GenAl’s modifications. This
improvement is likely due to the additional context provided by longer paragraphs, enabling more

precise adjustments.

Our research indicates that GenAl can be a valuable tool for enhancing language use in
Chinese academic writing. Its ability to produce grammatically correct and logically coherent
sentences suggests it can effectively support students. However, this requires understanding how to

use GenAl and employing appropriate questioning methods, rather than relying on random results.

Discussion

This section discusses the broader implications of our findings for academic writing
pedagogy and research. Drawing on the concept of explicit and implicit knowledge acquisition, we
explore how GenAl tools can be used to enhance different dimensions of language learning in

academic contexts.

Explicit and Implicit Knowledge in Academic Chinese Writing

Our findings on GenAl’s assistance with content, structure, and language in academic
Chinese writing lead us to consider the pedagogical implications of these observations. Specifically,
our results highlight the interplay between explicit and implicit knowledge in mastering academic

writing conventions. How to write academically in Chinese represents implicit knowledge for native
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Chinese speakers, whether they speak Cantonese or Mandarin. The characteristics of academic
writing mean that the acquisition of relevant norms is, from a broader perspective, implicit
knowledge that is difficult to acquire directly through daily communication and is “intrinsically more
difficult than other language registers” (Snow & Uccelli, 2009, p. 114) even for native speakers.
Mastering these academic writing norms requires “additional resources of consciousness and explicit
learning” (Ellis, 2011, p. 35). Classroom teaching that addresses academic language provides such
explicit learning. However, the language knowledge and awareness gained through classroom
instruction are often limited due to the restricted timeframe, especially when compared to the
complexities and subtleties found in academic registers. In this context, GenAl tools serve as an

additional resource that can support both explicit and implicit knowledge acquisition.

This is especially relevant for Hong Kong students who navigate between Cantonese (their
spoken language) and standard written Chinese (the medium of academic writing). For these
students, the gap between spoken and written language is wider than for Mandarin speakers, as
Cantonese differs significantly from standard written Chinese in vocabulary, grammar, and
expression. Academic Chinese represents a specialized register that differs significantly from
everyday language, therefore requiring conscious acquisition of conventions and rules that cannot

be naturally developed.

The discussion on implicit and explicit knowledge primarily focuses on second language
acquisition (SLA). According to Ellis (2011), the distinction between SLA and first language acquisition
lies in the limited amount of language information acquired implicitly in communicative contexts.
Rebuschat (2013) differentiates explicit and implicit knowledge based on their conscious or
unconscious status and summarizes various measures in psychological research to assess this status.
Isbell and Rogers (2020) define explicit knowledge as knowledge that is consciously acquired through
formal instruction, while implicit knowledge is acquired unintentionally through language use

without direct teaching. This framework sets the stage for examining how GenAl can be effectively
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used to facilitate both explicit and implicit knowledge acquisition in the context of academic Chinese

writing.

Upon further examination of the feedback provided by GenAl, it becomes evident that GenAl
is more effective at conveying explicit knowledge about academic Chinese writing than implicit
knowledge. The explicit knowledge gained from GenAl includes information such as the use of more
formal or objective vocabulary and phrases (e.g., replacing “34 4= FR” with “IE E4ER”),
grammatical corrections such as verb-object collocations, the addition of appropriate conjunctions
to clarify relationships between ideas, and the essential components of a well-structured
introduction — all of which can be directly acquired from GenAl’s feedback. In contrast, implicit
knowledge encompasses more complex and less immediately accessible knowledge that often
involves aspects like discourse structure, multi-paragraph coherence, logical reasoning in arguments,
and the linguistic reasons why certain forms are considered more “academic” than others. Our
findings show that GenAl struggles with these implicit dimensions, highlighting the importance of
both types of knowledge in enhancing students’ academic writing skills and their ability to navigate
the complexities of academic discourse, while also revealing that GenAl’s current strengths lie

primarily in supporting explicit knowledge acquisition.

Pedagogical implications and practical recommendations

As noted above, GenAl demonstrates strengths in explicit knowledge areas: generating well-
structured outlines for introductions and literature reviews, enhancing paragraph-level organization
through appropriate transitional elements, and producing grammatically correct, academically fluent
text with sophisticated vocabulary. It also excels in providing personalized modifications that address
students’ immediate challenges, particularly benefiting beginner-level writers in ideation, argument
validation and language refinement. GenAl enables students to quickly obtain intermediate-level
responses that provide valuable support, though they do not match the depth of instructor

evaluation.
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Despite these capabilities, GenAl presents significant limitations that affect its effectiveness.
To maximize the effectiveness of GenAl tools, students must possess strong reasoning skills, critical
thinking abilities, and solid knowledge of academic writing. Our study demonstrates that GenAl
presents several challenges, including its inability to detect logical coherence across longer texts and
unreliability in citation validation. Students must develop the ability to independently verify the

accuracy and reliability of Al-generated information.

Additionally, since GenAl yields better results when students engage in preliminary cognitive
processing, acquiring foundational knowledge beforehand remains essential for effective use. Less
advanced students who struggle to formulate specific inquiries may find GenAl’s effectiveness
diminished, increasing the risk of accumulating inaccurate information due to difficulties in

identifying errors in Al feedback.

Given these limitations, students should adopt strategic approaches to optimize their
interactions with GenAl: providing complete contexts rather than fragmented requests; formulating
specific, targeted questions instead of requesting general comments; using GenAl for preliminary
brainstorming and outline generation while independently verifying sources and citations; actively
comparing original and revised texts to understand modifications; and developing systematic

verification processes to cross-check factual claims and assess logical coherence independently.

Beyond these student-focused strategies, educators can use GenAl to strengthen the
teaching of implicit knowledge in academic Chinese classrooms. Ellis (2017) points out that
“consciousness” in SLA can manifest through discovering negative evidence, focusing on language
forms, making analogical reasoning, and engaging in guided practice. Similarly, in academic Chinese

teaching, we can apply GenAl as an assistant to enhance the following aspects of instruction:
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1. Negative Evidence: Use GenAl to generate academic writing excerpts, guiding students to
identify good and bad practices. This approach helps students consciously recognize negative
evidence in academic Chinese writing.

2. Focus on Language Forms: GenAl often provides valuable insights into language forms,
particularly in vocabulary and syntactic choices, assisting students in acquiring relatively explicit
knowledge about academic Chinese writing.

3. Analogical Reasoning: Based on the information provided by GenAl, students can be guided to
expand their practice according to specific language knowledge points, facilitating the transfer of
implicit writing knowledge. Teachers can also design similar materials (potentially with GenAl
assistance) for students to reinforce their practice.

4. Guided Practice: Teachers can play a critical role in the learning process by effectively
supporting and directing students throughout their academic Chinese learning journey. By
providing structured guidance and feedback, they can help students identify the strengths and
weaknesses of GenAl tools, deepen their understanding of academic genres, and apply their

knowledge more effectively in academic writing.

From an educational perspective, academic Chinese writing courses should prioritize
developing students’ critical thinking and writing skills while recognizing GenAl’s capabilities and
limitations. Course design should incorporate training on prompt formulation, source verification,
and critical evaluation of Al-generated content. Educators should focus on improving students’
ability to construct logical relationships across longer texts and design assignments that encourage
students’ reasoning skills and critical awareness when using GenAl, such as explaining why they
accepted or rejected Al suggestions. These strategies position GenAl as a good complement to
classroom instruction, empowering students to effectively integrate it into their writing process

while maintaining control over the nuanced, multifaceted dimensions of academic writing.

Insight for Academic Chinese Writing Research
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Beyond GenAl’s assistive role in strengthening the teaching of academic Chinese writing, its
strengths and weaknesses also present considerable opportunities for academic Chinese writing
research. GenAl’s performance serves as a valuable tool for capturing the statistically patterned
knowledge embedded in large language models for academic writing. Its proficiency in micro-level
elements, such as grammaticality, vocabulary selection, and the coherence of neighboring
sentences, suggests that these features are governed by more readily identifiable linguistic rules
(which could correspond to the explicit knowledge in language learning). Therefore, computational
approaches leveraging GenAl could potentially validate the known characteristics of academic

writing and further illuminate the discovery of linguistic patterns in academic Chinese discourse.

However, despite GenAl’s ability to capture certain linguistic patterns, our findings
confirmed that it possesses significant limitations, particularly regarding structural and nuanced
language use. Specifically, GenAl’s limitations become pronounced when dealing with macro-level
organization, such as multi-paragraph coherence and subtle logical flow across longer texts. This
deficiency highlights the need for further linguistic research into academic Chinese. By systematically
identifying and analyzing these often implicit conventions, our understanding of academic Chinese
discourse will be deepened, and the learning and teaching of academic Chinese writing will also

benefit significantly.

Conclusion
In this study, we explored the opportunities and challenges that GenAl presents for teaching
and learning academic Chinese writing for native speakers. By integrating GenAl into the
instructional materials for academic Chinese, we assessed the effectiveness of these tools in

enhancing students' writing skills, with a particular focus on content, structure, and language use.

Based on our findings, it is evident that GenAl serves as a valuable tool in the realm of

academic Chinese writing, facilitating both teaching and learning. Specifically, GenAl demonstrates
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proficiency in generating well-structured outlines, enhancing paragraph-level organization through
transitional elements, and producing grammatically correct, academically fluent text. However,
challenges remain, particularly in detecting logical coherence across longer texts, validating citations,
and requiring students to possess foundational knowledge of academic writing conventions for

effective use.

Given these mixed capabilities, educators play a crucial role in this process, as they must
strategically consider how to effectively incorporate GenAl into their teaching methodologies and
serve as navigators in the language education journey. Our findings suggest that GenAl should be
regarded as an assistive tool that complements classroom instruction rather than a comprehensive
solution, requiring students to develop critical thinking skills and systematic verification processes to
maximize its effectiveness. Moving forward, further research is needed to refine the application of
GenAl in academic Chinese writing and to develop strategies that enhance its effectiveness,
particularly in addressing the complex demands of language education. This ongoing exploration will

be crucial for fully leveraging the potential of GenAl within academic contexts.
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Appendix A

Prompt Categories and Examples

Title Writing Prompts

Broad feedback requests TX 1T 55 {F—fm BHIS rP AN FE HVERlTam 5L - PaTERCEER S (B
] o GHAETIR it — R -
(I am writing an academic paper on China studies. | plan to title my article: [title]. Please

provide some feedback.)

Keyword identification and refinement

(] o S U a TR LE R s ©
([Title]. What are the keywords in this paper title?)
(e aa]] S (ERA SRR R 2 T BAESE/]N » A(IEE ?

([Keyword] This keyword is too broad, | want to narrow it down, any suggestions?)

Clarity and grammar checks

USR] » 1F BB lem OIS > 2 BT ~ flEA ~ #EHE - 224l 2
([Title], as an academic paper title, is it clear, concise, accurate, and scholarly?)
USR] » 1F BB ilem OIS > AR REARE ?

([Title], as an academic paper title, are there any grammatical issues?)

Follow-up questions

Ry RSN E R - SN HMSE - SR -
(Why change to a colon instead of a question mark? Please explain.)
TERARHENEF » EEEEEGREZ T ?

(For undergraduate writing, is this title too broad?)
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Introduction Writing Prompts

Generation requests

WSRO — R - BT ¢ (8] - WAVATSsx 0 {4H%k ? e EHiie =
- WHFRENT - BESRRESSUE IR HEVRIESR ~ WI5E5E - SCEsss -

(If  want to write an academic article with the title: [title]. How should | organize my
introduction? Please cover research background, research motivation, key concept definitions,

research purpose and significance, research methods, and article structure.)

Analytical requests

BT IE BRIl S AT S IR F RS ¢ [ ARTS]
(Please help me analyze the writing approach of this academic paper introduction: [input

introduction])

Revision requests

HAEETAREEMRE - EEH IS RIEAWNT L EY - EERHATS > 5K

(I am writing an undergraduate academic paper, the title is [title], with a length of 2,500
words. This is my introduction, please revise it.)
HEHTATS AT DUSESUE ? 55K proofread:

(How can | improve my introduction? Please proofread:)

Language improvement

WIS - (SIS TS HYEE ) SR R/ e/ (= 7
(How to improve this introduction to make the language more concise/accurate/formal?)

[EAG s BR R RRE - A0 © FlfE e S S i R IS Y )
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([Specific word choice question, e.g., Is "increase expenditure” or "raise expenditure"

better?])

Structure and coherence

nil13

IS HI S HY AT B A E S E 7
(Are the sentences in this introduction coherent?)
BN BT 2 [ 2 A ERZE AR ?

(Is the transition between the first and second paragraphs too abrupt?)

Literature Review Writing Prompts

Generation requests

PAT BT ARMEN MR IE - HEEETEE] - FHIREIRE R SUETEE -
(I am doing undergraduate academic writing and want to explore [topic]. Please help me

write a literature review.)
PACHET AR EREAMTEE - s5IRE T F BT [R5 may S8R -

(I am doing undergraduate academic writing, please help me find literature on [topic].)

Instructional requests

BT ESRATEE

( Please teach me how to write a literature review.)
W T B R ST R R 225 | 2 DR SOk 2

(How many sources should be cited in a 2,500-word literature review?)

Revision requests

AT AR A RE > B H A IEE] > DUNEIRASORATET - IR -

33
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(I am doing undergraduate academic writing, the title is [title], below is my literature review,
please revise it.)
DUN 2 BHSURTRE o 46FRAV SRR R — e sk -

(Below is my literature review. Please provide some suggestions for my literature review.)
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Appendix B

Examples of Prompts and GenAl Responses
Example 1
Prompt

a7 1 o MBI B el = 7 T e R B
GenAl's Response

M ET - B THAVEESHEMER - EMTERERGEERCHVEE « R
FIR[EEME > DU E— LR sE = TR S

1. AR

FEARGY) © B R A U & 2 HY a5 - B fE I S A Ry R EZE T2

BZENTRE ¢ (E AN SECEasE - AR RS - DURSHR S BE I

sTERMBIAT  MRETEEN - ANEES IR - 28

e TEIIRET - ERICBR EE R o JEEN R E RIS - e T -

2.fR M

SHER  ErEHRESE . REDNREENNE - B iR - N T
TR R Z Y &z -
Translation
Prompt. Please tell me what | need to pay attention to in terms of language in academic writing.
GenAl’s Response. In academic writing, language considerations are crucial, and they are directly
related to the quality, accuracy, and readability of the paper. The following are some of the key
linguistic considerations:

1. Accuracy

Use relevant words: Choose words with clear meanings and avoid vague or ambiguous

expressions.
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Terminology: Use terminology that is specialized in your field and make sure it is accurate to
reflect the professionalism of the paper.

Units of Measurement and Formulas: Ensure that linguistic symbols such as units of
measurement and formulas are accurate, objective, and truthful.

Avoid subjective assertions: When describing ideas or conclusions, they should be based on
objective facts and evidence and avoid subjective assumptions.

2. Simplicity

Simplicity: Use the fewest possible language symbols to express the richest content. Avoid
long, complex sentences and unnecessary modifiers.
Example 2
Prompt

PUN R EL T A SRR — B 55 ImE P E LU R (e 7 1A

BESOIR IR S — (@R R R AL TEIHEORA S - (EBREE - SBARRKELRDT (2018) HINT
FebA E TR T EIE 2019 FFEHE R RV E e T > FINEAS R —FRiEACE 2400 (8357T
SNERER - EIRTHAE 77%2 TEIELEHT - (B2 E T HEHTER A 3% EElER o A 5 E
HYE R SRR M -
GenAl’s Response

TCHYSURR AT S — B EARRE T T SSURRAYEERS - MR T BT R SRR TRy
[ o DU N &k e FEAMEE Ty

i

- SEH SRR TR T HR LTS R SRR Y R 22— (B e S iERG - I H A s

4% -
- (S R T S RIS IR, RS [ T (EBRE: - SARTELESS (2018) 1Y
WYt -



GEN Al IN ACADEMIC CHINESE WRITING FOR NATIVE SPEAKERS 37

AR TTE » P D R O E R MR+ (10 - (PR SSEmA e
T » DU MR AR A -

-5 FTLAERRIROTE S RN B PR B T —(E R
Sl LR ARG TERTHE (REE o BV PRI T SR T 3

- etk o R SURR T ITAVAS REEL Sy PR (i — EulRE s s - DUE— P nsmEEaa e iR A

Translation
Prompt. The following is the first paragraph of a literature analysis review | have already written,
and | would appreciate your help in evaluating it as well as providing directions for improvement:
This article also finds that another problem lies in China’s policies themselves. A study by Ren Yijia,
Wu Buyi, and Yuan Fang (2018) begins by pointing out that China's largest import in 2019 will be
chips, which cost $240 billion a year in foreign exchange reserves to purchase. 77% of the world's
cell phones are made in China, but less than 3% of the chips used in them are domestically
produced. This shows that China's chip industry is still dependent on foreign countries.
GenAl’s Response. The first paragraph of your literature analysis has covered the main points of the
Chinese literature and raised the issue of China's chip industry's dependence on imports. Below is an
evaluation of the paragraph and directions for improvement:

Evaluation:

- Your literature analysis has raised the issue of China's chip industry's dependence on
imports, which is an important point and is supported by data.

- You used proper citation and quotation format and accurately cited (not correctly cited)
the findings of Ren Yijia, Wu Buyi & Yuan Fang (2018).

Directions for Improvement:
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- The formality and accuracy of the language could be further improved in the area of
academicization. For example, the use of specialized terminology and accurate translations, as well
as more formal expressions.

- Also, more relevant background information could be considered, such as explaining why
the chip industry is important to a country, and why the import dependence of chips has had an
impact on China's economic and technological development.

- Finally, it is recommended to provide some points or conclusions at the end of the
literature analysis to further enhance the overall logic and coherence.

Example 3

Prompt
WIETEH —RETEm S 2 BN T BEAEE © DI G Ko O IR (R R Ry o]
» WEFE TR I B RS B R O BRI A PR R~ L I AV R - DU RIE % - 758
HIBEE — R BTy R4 -
GenAl’s Response
AN @ — 1 BRI R A B2 i 3m O H B SORRER R4 -
5=
A BSER RATEAY
B. B CAE AL
Il T RE ST S SRS (R
I R A B T S B A AR RN PR 52
B. ST A B T 53 T R S A (R
C. PRa 2 Lo R RE s B <7 S AR AR SR
1R (R TR
A. ST B ST SN o B R TR
B. #EaT R <F 52 BN R HA ST BRI = 52 B2 ST REAITS [REAY LB R T IR
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C. PraiE e E B <7 R B B AR S B A &
V. JF5F R E MRS A
A. B BURTI & B o < R E AR RIS
B. I E RN & ST R E B RS AL L B (R Y BAS VT AR i
C. BRETiE L 7 AR Al T AR
V. HFE T ATIEEE AT
A TS EE T AR A B
B. ERHAERI M IT7E
C. BRHE FRIE B
VI SIS AR
A. ST R RERY [0 BRI 3 3
B. H I AV E R = R %
C. BRI S R A 2
VIl 455REE
ARG BT DASH B A R 55 SURRGR i A — (B A W4 i AITE 4 - MR IREY B ASIHSE
NAEFIRRE - (RATREFR S — DA LI 7y - WA E R TREER S - SRTECREH BT
FUAETT R EAYEEE - IHREAEEIER T FISES - 5940 BERCARES [F SRR EE A REAY 5 |
FAH -
Translation
Prompt. | am writing an academic paper named “The Dilemma of Left-behind Children in Rural
Areas: A Case Study of Physical and Mental Health Problems”, and thedirection of the research is
“exploring the problems faced by left-behind children from the perspectives of physical health and

mental health, and what can be done to improve them.” Please help me write an outline for a

literature analysis review.
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GenAl’s Response. Below is an outline of a literature review on the academic paper topic you have
provided:
. Introduction
A. Background and Purpose of the Study
B. Overview of the Thesis Structure
[I. Physical Health Problems of Rural Left-behind Children
A. Describe the Characteristics and Difficulties of Rural Left-behind Children
B. Analyze the physical health problems faced by left-behind children in rural areas
C. Explore the impact and consequences of these problems on left-behind children.
[ll. Mental Health Problems
A. analyzing the mental health problems of left-behind children in rural areas
B. To explore the psychological stress and disturbance of left-behind children caused by
prolonged separation and lack of family support.
C. To explore the impact of these problems on the development and quality of life of left-
behind children.
IV. Ways to improve the problems of left-behind children
A. Attention to and improvement of the problem of left-behind children in national policies
and social initiatives
B. Proposing specific methods and measures to improve the physical and mental health of
left-behind children in rural areas
C. Exploring the feasibility and effectiveness of these methods
V. Research Methodology and Data Analysis
A. Research design and sample selection
B. Data collection and analysis methods
C. Data results and discussion

VI. Discussion and Conclusion
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A. Answers to the research questions and findings
B. Contributions and Limitations to Existing Research
C. Suggestions and perspectives for future research
VII. Conclusion
This outline will help you have a clear structure and guidance when writing your literature
review. Depending on your specific research and material, you may need to further refine each
section and add appropriate subheadings and paragraphs. Be sure to provide a thorough review of
relevant research and provide a critical analysis and synthesis. Also, please remember to follow the

relevant citation conventions when citing literature.

Example 4
Prompt

...... PLERH Oox) 8RCHTATS » SRV ERATS 1 TeHE
GenAl’s Response

------ g et ERSCERE S 0 BN AR EANE

Translation:
Prompt. ...... The above is the introduction to my “xxx” essay, please rate me on this introduction
GenAl's Response. ...... The language of the essay is fluent and easy to read. There are no

grammatical errors or unclear expressions.
Example 5
Prompt
BWAEETARAEEMRE > EH R (PERRZEE /KPR AT E RO E K P
FEONT) o RERMTLAEY - BERHEAVATS © HIREX -
Original Text (First Paragraph)
2E o BRERERGEE L —  BARNESEREEEE - 28 DL EE

WERTT o > BE RS AR - EmfErt BE AT e 4rEimss > ¥
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EERRER - SEEFRES > PR BUFH e T ZHBER L SE S BV 4 %
FEANL - Hep> pdtrhgieiggny (tPEEEHRMAE 2035) - IME R EHRBERALERE
ETEENEE  FEEII2BE NORZHEFER - DS T B BEIEA A& A 58
C#rgEtt - 2019)
Revised Text by GenAl

HE  EEZRGEE IR OEIRZ — WKL - BARIERE R
TSR F I EAFREES - L BEEETHERARCKY - S AR > DU
A BRI EE A AR REIER - RS A R &R AVE TR - BRI
A EBIFHES SEERAEEE > BBZHBERA T Z8ER R > BIHEE2HEA
CIEER - FplE (FEIZEERE 2035) HYENEE - B T2 ALl A E AT R S mEry =
THIE - SEEENIIZAE AONERZEEFER - HE T BN A2 AT &R AL H8E

C#rgEtt > 2019)

Translation
Prompt. | am writing an undergraduate academic paper titled “Analysis of the Impact of Rising
Educational Attainment Among the Chinese Population on Urban and Rural Residents’ Consumption
Levels”, with a length of 2,500 words. This is my introduction. Please revise it.
Original Text (First Paragraph). Education is one of the core indicators of a nation’s comprehensive
strength, contributing to enhancing the country's voice, influence, and international
competitiveness. Furthermore, education can improve people’s knowledge levels, thereby
enhancing their personal competitiveness, improving living conditions, and even enabling them to
escape poverty. Since the reform and opening-up, the Central Government of the Communist Party
of China has introduced multiple policies to improve our country’s education system and increase
the educated population. Among these, the “China Education Modernization 2035” document issued

by the Central Committee states that achieving educational modernization is an important current
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goal for our country, aiming to increase the educated population and years of schooling to position
China as an international powerhouse in human resources and talent (Xinhua News Agency, 2019).
Revised Text by GenAl. Education is one of the core manifestations of a nation’s comprehensive
strength, holding profound significance for enhancing national voice, expanding international
influence, and boosting overall competitiveness. Furthermore, education plays an irreplaceable role
in elevating individual knowledge levels, shaping personal competitiveness, and improving living
conditions, and can even serve as an important pathway out of poverty. Since the reform and
opening-up, the Chinese government has consistently prioritized education, continuously improving
the education system through multiple policies and striving to increase the proportion of the
educated population. In particular, the issuance of “China Education Modernization 2035”
established educational modernization as an important goal for current national development,
aiming to increase the educated population and extend years of schooling to position China as a
global powerhouse in human resources and talent (Xinhua News Agency, 2019)

Table B1 presents a summary of the revisions made by GenAl in Example 5.

Table B1

Summary of Revisions in Example 5

Original Revised Change
ERRBE R EE T TR A EE TIHIZ Restructured for
HIRZ Lol — VB — smoother expression
HR RSB RS A G TR E R EEREE More formal academic
S WELERISES SABINEE 5SS phrasing expanded parallel
7 BEHFNIEHARERESR structure
B laspd¥ More formal connector
HE A E AMRE BEETTTHEAS R More sophisticated

SKE > ETHRFIEE A KF o EE AR ST 0 Ll structure; A > {EAS (more
RS A EIBRE S T Eith & academic); added “EEHEEE A A
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F o RIMSEEATERE - EEAUERIER - &2 B RAIER” (plays an
HEERRE R RESIRC R RN EIRHVEE 2R irreplaceable role)

@
RS ER&RER) YU More standard
academic phrasing
h A rh LR HE T Hh B R4 = E rp LR >

ZIABR e EREH A E
(e

RBEEFE > BEZTHBUR
FE TSR ERER

EURF (simplified); added 4444
= EE 1 (consistently

prioritized)

R R EEEHY (H
I EHRMAIE 2035) - JNE

FralE (TEZEHR
Rfb 2035) HYEISE - HAHE T

Coherent: 5 5(5& (in
particular);
More concise; 71FE &z - HHHE
T (stronger verb)

FEMIIZE B AN R B AL 2 28 #& > 51E#ME (more
ZH B FER N ORI 2B E R formal); added #E for
accurate collocation
BFEHY A TTE R SN EIRATTE RS EFEHY - 2Bk (more
7 5[ GEE precise)

Note. Overall, GenAl improved the text by using more formal academic vocabulary,

enhancing sentence structure with parallel constructions, and selecting more precise collocations.



